Our Team

PETER ARTHUR, Ph.D.
Director

250.807.9207 | SCI 2008
peter.arthur@ubc.ca

JANINE HIRTZ, M.A. (Education)
e-Learning Instructional Support Specialist
250.807.9133 | SCI 200E
janine.hirtz@ubc.ca

VANIA CHAN, M.A. (Candidate)
e-Learning Instructional Support Specialist
250.807.9408 | SCI200D
vania.chan@ubc.ca

HEATHER HURREN, M.Ed.
Manager, Academic Development
250.807.9288 | SCI 200C
heather.hurren@ubc.ca

LYNNE MCPHERSON

Communication & Teaching Evaluation Coordinator
250-807-8845 | SCI 263
lynne.mcpherson@ubc.ca

JOHN PARRY, M.Ed.

Coordinator, Graduate & Teaching Assistant Program
250.807.9316 | SCI 259

john.parry@ubc.ca

TRICIA LALLI, B.A.

Centre for Teaching & Learning Support
250.807.9293 | SCI 200
tricia.lalli@ubc.ca

www.ubc.ca/okanagan/ctl

UBC aplace of mind Winter 2012
W THE UNIVERSITY OF BRITISH COLUMBIA

Lentre for Teaching and Learning

e Teaching

Wence
L2 Large Classes

Most instructors that are faced with teaching large classes are hoping to
pick up some ideas about how to adjust their learning activities and the
assessments. Students have concerns around getting assistance with their
studies, connecting with the instructor and not getting lost in anonymity.

The first issue to address is physical space. Examine the teaching space
you have been given to see if it fits your mode of delivery. Can you move
around the room, will the technology you use be affected by the size of
the room (PowerPoint too small, voice not heard, etc)? Will students in
every corner and row be able to see you, the screen or any type of visual?
You may find it useful to request that students leave some rows of seats
empty to allow you to move through sections of the room and get closer
to student groups or pairs during discussion times.

Learning student names is going to be challenging (see out brochure
‘Learning Student Names’).

When teaching large classes, more reminders about management issues
are needed. For example, going over the norms or expectations around
entering and leaving class, technology use, late assignments, etc., should
be reviewed weekly at the start of the term.

For the most part, you can keep your routines and expectations the same
but small adjustments will need to be made in instructional and assess-
ment methods. Try to make the ‘big’, small by keeping some of your
same activities, for example if you would normally demonstrate a skill to
a smaller class, get assistants to do the demonstration with you but have



them spread throughout the room so all students can see/access the activ-
ity. If you would normally break into a discussion on a topic in a small
class, break the large class into 5 or 10 discussion groups and monitor
those or get assistance in monitoring them. You may not be able to hear
the reports from all groups because of the constraints of time, but call on
different groups each time so that the groups are always prepared to an-
swer.

Most instructors choose to use group work as an answer to large class
sizes. This accomplishes a couple of tasks — diminishes the number of
assignments to grade and allows students to get to know each other as
points of contact as opposed to discussing all concepts directly with the
instructor. There are drawbacks to using group work that should be
thought out carefully. Groups must have ample tasks to complete other-
wise the students will not see the advantage of working in a group. They
will be concerned with individual marks and the possibility of doing all
the work while having others benefit.

Group formation should be considered, whether the students will choose
their partners or whether the instructor chooses or implements a random
selection tool. Another important element to consider when using groups
are the learning outcomes of the course — is the development of group
skills an objective of the course? If so, more weight and more guidance
in team skills should be allotted to group activities and a formative
evaluation process could be used to assist students in progressing in their
team skill development over the course of the term.

Grading is an important aspect of group work to alleviate the abuse of
group marks by students that do not pull their weight. Try to use some
individual grades as well as group grades so that individual loafing will
be penalized or at least not rewarded. Many instructors loathe group
work because of the grading and loafing aspects that lead to student com-
plaints and unrealistic grades for some students. When these drawbacks
are thought out and planned for, group work can be very successful.

The Centre for Teaching and Learning will be
pleased to assist you further should you wish to
explore this topic.

Generally, in large classes, assessments will have to be modified in num-
ber and hence in weight. For example in a small class you may give 5 or
6 different pieces of assessment throughout the course of the term but
with a larger marking load this may be unrealistic. Hiring a marker or a
teaching assistant can be helpful but if those options are not available
then cutting the number of assessments should be the answer and the
weighting of them and even the mode of them will have to change.

Think carefully about what objectives are best met with current assess-
ment methods, if that assessment piece was not used, how might the ob-
jectives be achieved otherwise? In most cases you can add objectives to
one or two assessments and eliminate others. For example, one type of
assessment used in larger classes is termed an extended project. The as-
signment is spread throughout the course of the term — an outline, a draft,
a peer review and then a final project is produced, so that, as the assessor,
you are grading the same topic or piece a number of times. That shortens
your work by not having as much to assess all in one chunk and it gives
the student an opportunity to develop each stage of a project with some
feedback rather than putting all their efforts into one attempt worth many
marks.

The goal with teaching large classes is to make it as effective a learning
experience as you can for as many of the students as possible while pre-
serving your sanity and keeping your workload manageable. Use of
teaching assistants or other programs such as supplemental instruction
can help too.
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